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ABSTRACT

Entrepreneurship education in Indonesia solely emphasizes on the achievement of
entrepreneurial knowledge and does not pay attention to the development of
entrepreneurial attitudes nor skills for students. The research aimed to develop a
learning model to increase entrepreneurship competency. Two research questions
were set, namely, how to develop a learning model to improve entrepreneurial
competence and how to validate it. Developing learning models to improve
entrepreneurial competence in Indonesia is very important to support the 21st-
century education policy. This research utilised a Borg and Gall model of research
and development using a validation sheet as a data collection instrument. A total
of 1 learning model expert, 1 entrepreneurship learning expert, and 33 junior high
school teachers in Indonesia as practitioners participated in this study. Collected
data were analyzed with SPSS version 26 using descriptive statistical analysis. This
research resulted in a learning model named “Social Action Project Based on
Creative Pedagogy”. The model can be used to increase entrepreneurship
competency. The syntaxes of the “Social Action Project Based on Creative
Pedagogy” learning model are as follows: (1) problem, (2) networking, (3) action,
(4) guiding, and (5) share. Overall, the "Social Action Based on Creative Pedagogy"
model is at a “very good” category and "feasible" to be implemented. Therefore,
the researcher suggests that the "Social Action Based on Creative Pedagogy" model
should be applied in learning and focuses on increasing student entrepreneurial
competence as one of the results of this study.

Keywords: Creative Pedagogy, Entrepreneurship Competency, Learning
Model, Social Action Project
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INTRODUCTION

Entrepreneurship is developing massively in Indonesia in line with the inclusion of entrepreneurial literacy in
Indonesia's 21st century national education paradigm. Entrepreneurship education is delivered on the basis of 21st
century skills, both in educational institutions and as a key element of lifelong learning which is needed to encourage
innovation (Musrifah, 2017). Several individual abilities to overcome real social problems in the 21st century are
related to financial, economic, business, and entrepreneurial literacy, which includes expertise in managing various
resources to raise business independently (Indonesian National Education Standards Institute, 2010). It is hoped that
students can help themselves and others to live prosperously as the citizens of the 21st century. Therefore, literacy
in the field of entrepreneurship needs to be instilled in students to seize the opportunities that exist in the complexity
of the 21st century and this era of industrial revolution 4.0.

An entrepreneurial attitude is one critical effort to face the industrial revolution 4.0 (Susilo et al., 2019). Currently,
education must develop new skills including problem-solving, empathy skills, social activities, and entrepreneurial
skills (Viinikka et al., 2019) as learning outcomes. However, Indonesian education is less focused on developing
student’s competencies, including entrepreneurial competencies. Entrepreneurship is a driver of economic growth
and social welfare, while creativity is perceived as the centre of local culture and national economic development
(Glaveanue et al., 2015: 3). Creativity and entrepreneurship are two important things that must be developed to
encourage economic growth.

Education in the 21st century is oriented not only to the cognitive domain but also to the soft skill training needed
to compete in the future (Abidin, et al., 2021). Current job environment demands multi-tasking and skills (Ahmad et
al., 2017) as well as competencies. In Europe, the European Higher Education Area (EHEA) places the concept of
competence at the centre of the learning process so that the new educational paradigm places greater emphasis on
competence over content and more than just the transmission of knowledge (Ferreras-Garcia, et al., 2021)

The criticism addressed to Indonesian graduates is that they are burdened with heavy tasks such as pursuing
cognitive competencies but far from being independent and productive (Musahadi, 2015). Likewise,
entrepreneurship education in Indonesia emphasizes the aspects of knowledge mastery. As a result, students only
understand the concepts and theories of entrepreneurship but do not master entrepreneurial skills and attitudes.
Entrepreneurship education will be more meaningful if it can develop the student's competence, attitudes, and skills
in seizing economic opportunities. Not only oriented to the economic aspect, but entrepreneurship education
should also be directed to the social aspect, especially to overcome social problems that occur in everyday life so
that students have an independent and productive mentality. Entrepreneurship involves developing both personal
attributes and social values (Valenciano et al., 2019).

Musahadi (2015) states that if education does not develop competence, independence, and productivity, there will
be 16 years less of productivity from the average lifetime of Indonesians so the productive age only begins after 25
years old. This situation has been exacerbated by the unpredictable Coronavirus disease of the 2019 (Covid-19)
pandemic. Various problems that arise are followed up with the policy of limiting social activities by the Indonesian
government which has an impact on decreasing individual productivity and increasing individualism. People are
becoming less aware of social conditions, creativity is increasingly limited, and entrepreneurial activity is decreasing
due to various concerns about individuals. If this continues, it will worsen the condition of Indonesia's human
resources. Efforts must be taken to solve the weakening of social awareness, lower creativity, and declining
entrepreneurial activities. Entrepreneurship needs to be emphasized in 21st Indonesian education because
entrepreneurship makes an important contribution to new ventures, helping to create fields of employment, wealth,
and economic growth in a country (Mulyani et al., 2019).
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STATEMENT OF PROBLEM

What should we do to overcome the above problem? To address this problem, students should be taught on demand
and universally applicable skills, schools should prioritize these skills, and teachers must teach them effectively
(Aabla, 2017). One way to do this is through education, mainly through the development of creative pedagogy in the
form of learning models directed at achieving competence relevant to 21 century needs.

Many students do not develop 21st century skills when they study at school because the learning model used by
teachers is teacher oriented (Ridayani et al., 2021). Even though the learning model is an important thing that needs
to be considered by the teacher in learning activities as an effort to organize learning that is in accordance with the
challenges and needs of the 21st century, especially in the mastery of entrepreneurial competency. Innovative
learning models are very important to maximize the learning outcomes obtained by students, so the teacher must
choose appropriate learning models (Ridayani et al., (2021).

The teacher must be able to choose a learning model that can activate students and encourage the mastery of
entrepreneurial competence. Several studies have been conducted with various models in efforts to improve
entrepreneurship competency, for example, Kusmintarti et al. (2022) undertook a teaching factory learning model
at State Polytechnic; Nevalainen et al. (2021) proposed team learning model to facilitate entrepreneurial
competences in higher education; while Erdisna et al. (2022) developed digital entrepreneurship learning model
based on 4-D competencies in Higher Education.

The development of learning models to improve entrepreneurial competency is mostly carried out in higher
education level and very rarely for lower levels of education. Despite this entrepreneurship education is very
important to be applied from early childhood to develop student’s ability (Musrifah, 2017). The cultivation of
entrepreneurial competence should be started as early as possible as the Indonesian government adopts the
urgency of entrepreneurship as a competency that is relevant to the 21st century formulated by the Indonesian
National Education Standards Institution into the 21st century national education paradigm.

However, this is still difficult to do in Indonesia because entrepreneurship subjects are not given at the junior high
school level. The junior high school curriculum in Indonesia does not explicitly include entrepreneurship as a subject.
To overcome this gap, one way that can be done is to integrate it into subjects in junior high schools which curriculum
include entrepreneurial content, namely Social Studies subjects. In this case, what types of entrepreneurial
competencies are suitable to be integrated in social studies learning? The preliminary study shows that social
entrepreneurship and creative entrepreneurship competencies (which in this study are called social-
creativepreneurship competencies) are relevant to social studies learning objectives.

From this thought, this study aimed to develop a learning model to increase entrepreneurial competency (social-
creativepreneurship competency) that is designed to be integrated through Social Studies subjects at the Junior High
School level namely “Social Action Project Based on Creative Pedagogy”. This learning model is a project-based
instructional treatment. Project based learning is one of the student-centred learning models that can train student’s
21st century skills (Mayasari et al., 2016). The social action project requires students to conduct field studies to
observe the real environment. Field-based education programs or problems are one of the learning models that can
improve the ability to provide opportunities for students (Kinslow, et al., 2019), to improve entrepreneurial
competence, as well as social action projects.

Research Questions

Based on these objectives, the research questions are as follows: 1) How to develop a learning model to increase
entrepreneurship competence (social-creativepreneurship competency) integrated in Social Studies learning? 2)
How to validate the learning model to increase entrepreneurship competence (social-creativepreneurship
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competency) through Social Studies learning?

LITERATURE REVIEW

Social-creativepreneurship Competency

In this study, social-creativepreneurship competence is formulated from entrepreneurial competence, social
entrepreneurial competence, creative entrepreneurial competence, social competence, and creativity. Based on the
various experts opinions, social-creativepreneurship competence is the ability (Kuttim et al., 2011), skill (Hanifati,
2017), knowledge, experience (Kuttim, et al., 2011) to find new ideas (Redhana, 2019), uniqueness (Bujor & Avasilcai,
2016), innovation (Bujor & Avasilcai, 2016), develop new solutions (Leen, et al., 2014), for everyday problem solving
(Lin, 2014), critical to social and economic change (Barajas et al., 2018), high flexibility in thoughts and actions
(Syaro’ni & Sudirham, 2012) which is reflected by being able to cooperate with others, have self-management, self-
confidence, perseverance, openness to change, (Orhei et al., 2015), interest and ability to create unique social
impact, understand moral obligation, build an effective team, empathy (Miller et al., 2012; Amini, et al., 2018),
exchange information, have fund raising skills, personal communication, achievement motivation, persistent,
initiative, working in a team (Wongphuka, 2017), influencing others, team leadership, helping and serving others
(Guritno et al., 2019), building partnerships, presenting, seeking opportunities (Wongphuka, 2017), and high spirits
(Purba etal., 2019).

Social Action Project Based on Creative Pedagogy

Social Action is based on the theory of Max Weber. Social Action theory examines small groups in society and sees
society as a product of human activity. Weber stated that a ‘social action’ is an action carried out by an individual to
which an individual attaches a meaning (Trueman, 2015). Weber's theory of social action shows that social action
refers to actions in which individuals attach meaning to the actions taken, have a specific purpose for an action, and
are planned. Oyedokun (2016) states that social action involves a meaningful understanding of the social actions of
others so that it is limited to a situation in which one person's behaviour is related to another behaviour. Social
action is about people coming together to help improve lives and solve problems in their community — from
volunteering and community-owned services to community organizations or simple neighborly actions (The new
economic foundation, 2017). Social is an inseparable part of economic phenomena. Understanding and learning
economics without understanding existing social phenomena will make it useless, therefore the concept of social
action can be integrated into economic strategy (Dardak, 2019). This shows relevance to the concept of social
entrepreneurship.

The “Social Action Project Based on Creative Pedagogy” learning model involves students' understanding of the
meaning of social action related to individual behaviour so that students have a responsive and creative attitude to
seize opportunities based on the problems that occur. All human action, according to Weber, is directed by meaning
(Trueman, 2015), so social action as a learning output has a high social meaning. The social actions carried out can
develop the creative energy of students when combined using a creative pedagogical approach. A discussion of
creative pedagogy usually includes elements of creative teaching, teaching for creativity, and creative learning
(Selkrig & Keamy, 2017). Dezuanni and Jetnikoff (2011: 264) stated that "creative pedagogy is an imaginative and
innovative curriculum structure and teaching strategy in the school classroom and the development of student's
creative energy". The development of student's creativity in the “Social Action Project Based on Creative Pedagogy”
learning model appears during the learning process. “Social Action Project Based on Creative Pedagogy” is directed
at developing daily creativity, especially as a form of solving social problems. The conceptual framework of creative
pedagogy is generated from various approaches that integrate many factors of developing creativity, so that creative
pedagogy offers a more holistic view of the principles of pedagogy for developing everyday creativity (Lin, 2014).
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Conceptual Framework
The conceptual framework of this study constructed in Figure 1 is as follows.

Social action project
e Action with purpose
e Problem solving
e Creative energy
e Social entrepreneurship

\/

Social-creativepreneurship
competence

e Social competence

e Creative competence

e Entrepreneurial competence

Creative pedagogy
e Everyday creativity

Figure 1. Conceptual framework
METHODOLOGY

Design and Procedures

This is a research and development (R & D) using the Borg and Gall (2010) model to develop and validate a product
in the form of a “Social Action Project Based on Creative Pedagogy” learning model. The Borg and Gall development
model is modified according to the ability of the researcher and for this article, it focuses only to describe the
development and validation process.

Subjects

This research develops a learning model of increasing entrepreneurial competence, namely social-
creativepreneurship competence which is integrated in Social Studies subject in Junior High School. The trial subject
of the product design validation of the social-creativepreneurship competence improvement model by experts and
practitioners. At the validation stage, it was carried out by 2 validators, experts (consisting of 1 Social Studies learning
model expert and 1 entrepreneurship education expert), whereas practitioners (33 Junior High School Social Studies
teachers). Experts were selected using a purposive sampling technique according to their area of expertise, and
practitioners were randomly selected.

Instruments

The instruments in the study used a validation sheet which made by the researchers themselves. The instruments in
the study included a validation sheet for experts and practitioners. The validation sheet was used to determine the
feasibility of the product developed in the form of a “Social Action Project Based on Creative Pedagogy” learning
model and the feasibility of applying the model to Social Studies learning. The data obtained are qualitative and
quantitative data. Qualitative data in the form of criticisms and suggestions by learning model experts and
entrepreneurship education experts were concluded to formulate models for increasing entrepreneurship
competency. Quantitative data obtained from the questionnaires were analysed by quantitative data analysis
techniques using descriptive statistics. The research instrument used a validation sheet with a rating scale of 1to 5,
which is shown in Table 1:
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Table 1
Grid of research instruments
Instrument Instrument Aspect Indicator Item
Goal Function Number
and
Number
Social Studies The feasibility of Supporting Conformity with 6
learning a creative theory Lev Vygotsky's (1,2,3,4,5,6
model and pedagogy-based theory of social )
entrepreneur social action constructivism (11)

ship experts

learning model

Conformity with
Albert Bandura's
theory of social
learning (12)

4(7,8,9,10)

Learning syntax

Conformity with
creative pedagogy
(13)

4(1,2,3,4)

Conformity with
social-
creativepreneursh
ip competence (14)

2(5,6)

Social Studies
learning
model
expert,
entrepreneur
ship expert,
and learning
practitioner
(Junior High
School Social
Studies
teacher)

The feasibility of
applying the
social action
learning model

Characteristics
of students

The suitability of
the model with
the development
of junior high
school students
(15)

3(3,7,8)

Characteristics
of Social
studies

The suitability of
the model with
social studies
learning (16)

3(1,2,6)

Characteristics
of creative
pedagogy and
social-
creativepreneu
rship
competence

The suitability of
the model with
creative pedagogy
and social
creativepreneursh
ip competence (17)

3(4,59)

Instrument validity and reliability
The instrument was validated through expert judgment to obtain a valid and reliable data collection tool. The validity
of the instrument used is content validity. The expert examines the instrument, especially its suitability with the
research objectives and the questions. Instruments that have been validated by experts are tested using Pearson's
correlation. The statistical test results showed that the score obtained at the 5% significance level was more than
0.361 so the instrument was declared “valid”. The reliability of the instrument was tested using Cronbach's alpha
with a result of 0.932 which is included in the "very high" category and the instrument is declared “reliable”.

Data Analysis Technique

Qualitative data from the validator's comments were analyzed with a qualitative approach, whereas quantitative
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data is in the form of an assessment score from the validator were scored, analyzed, and categorized. Quantitative
data were processed using descriptive statistical analysis using SPSS Statistics version 26. The instruments were
declared feasible if the score belongs to the "good" category. The criteria used are as follows:

Table 2
Criteria of practicality
Interval of Mean Score Category
(M+1,5s) <X Very
good
(M+0,5s) < X< (M+1,5s) Good
(M-0,5s) < X< (M +0,5s) Fair
(M—=1,5s) < X< (M-0,5s) Poor
X< (M-1,5s) Very
poor

Note:
M = Mean of excellent score

=1/2 (excellent maximum score + excellent minimum score)
S =Standard deviation of excellent score

= 1/6 (excellent maximum score — excellent minimum score)
X = Mean of the total score
Excellent maximum rating = criteria item x the highest score
Excellent minimum rating = criteria item x the lowest score

RESULTS

Model Development Result

The product of this research and development is a learning model called "Social Action Project Based on Creative
Pedagogy". This learning model was developed to increase the entrepreneurship competence of students in Social
Studies learning at Junior High School which in this study is called social-creativepreneurship competency. The
“Social Action Project Based on Creative Pedagogy” learning model consist of 5 syntaxes as described in Figure 2
below.
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Figure 2. “Social Action Project Based on Creative Pedagogy” learning model to increase social-creativepreneurship
competency

Based on Figure 2, the “Social Action Project Based on Creative Pedagogy” learning model has five syntaxes
consisting of: 1) Problem; 2) Networking; 3) Actions; 4) Guiding; 5) Share. Each stage in the syntax contains aspects
of creative pedagogy (creative teaching and creative learning) that facilitate students to learn actively and use a
student-centred learning approach. Each syntax also shows aspects of the increased social-creativepreneurship
competencies.

The first syntax is "Problem". At this stage, students identify problems that occur in the environment around the
student's residence that is interesting to find a solution. The second syntax is "Networking". Students collaborate to
find sources related to the problems they are interested in solving, namely by observing social media owned by
relevant organizations or institutions so the modelling process occurs and then students can imitate. The third syntax
is "Action". Students design actions that will be taken as a solution to problems that occur in the environment around
where they live and then do the social action in groups. The fourth syntax is “Guiding”. Students are guided to
complete social actions and are directed to focus on the usefulness of community empowerment. The last syntax is
“Share”. Students socialize the results of social actions by utilizing social media so that they can become "models"
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and provide social impact for the community.

Product Validation and the Feasibility of “Social Action Project Based on Creative Pedagogy” Learning Model
The developed “Social Action Project Based on Creative Pedagogy” learning model for increasing entrepreneurship
competency was validated by 2 experts and 33 practitioners. The experts, consist of 1 lecturer from the Social Studies
Education Department, Faculty of Social Science Education, Indonesian Education University, Indonesia and 1
lecturer from the Economics Education Department, Faculty of Social Sciences, Yogyakarta State University,
Indonesia. Whereas the practitioners are Social Studies teachers in Junior High Schools in Yogyakarta Province,
Indonesia.

First, experts validate the feasibility of the product from the aspects of supporting theory and learning syntax. Then,
the learning model was re-validated by experts and practitioners regarding the feasibility of its application in Social
Studies learning in Junior High School. The aspects that were validated included compatibility with the characteristics
of junior high school students, Social Studies learning, creative pedagogy, and social-creativepreneurship
competence.

At the validation stage, apart from assessing the material, experts and practitioners were also asked to provide
comments as suggestions for improving the learning model being developed. Experts and practitioners comments
are used by researchers as a basis for revising learning model products.

Identification of the trend of high and low validation scores of experts and practitioners is determined based on ideal
criteria with lowest score is 1 and highest score is 5. To determine the ideal mean (M) and ideal standard deviation
(S), the following criteria were calculated and then the score trend categorization is referred from the following
table:

Table 3
Guidelines for Determining Scoring Categories

Average Score Categor
Interval y
4.005<X Very

good

3.335<X< Good
4.005

2.665<X< Fair
3.335

1.995<X< Poor
2.665

X<1.995 Very

Poor

Table 3 can be used as a reference to determine the score criteria for the validation results. The learning model
developed is declared feasible if it gets a score in the "good" category, with a score ranging from 3.335 to 4.005.
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The comparison of experts validation scores is presented in the following bar chart:

475
a7
465
45
455
45
4.45
44

supporting theory syntax compatibility
M Expert 1 W Expert 2

Figure 3. Expert validation results on the feasibility
of the “Social Action Project Based on Creative Pedagogy” learning model

Figure 3 shows that the feasibility of both supporting theory and syntax compatibility is in the "very good" category
so that the creative pedagogy-based social action learning model is declared “feasible”. To facilitate the comparation
of validation score from both experts based on the indicators that consist of four indicators (as listed in Table 1), it
can be presented in the bar chart below:

W EXPERT 1 M EXPERT 2 ™ AVERAGE

n

4.68%. s*'—" 4.7 ,5"_-." “5

E

Figure 4. Comparison of the validation scores of experts 1 and 2 based on the research indicators

The highest score for each indicator is on the indicator 1 namely conformity the learning syntax with Lev Vygotsky’s
Theory of social constructivism with the average score of 4.67 including in the "very good" category, while the lowest
score is on the indicator 4 namely conformity the learning syntax with social-creativepreneurship competency with
a score of 4.5 included in the "very good" category. These results indicate that the learning model developed has
support from Lev Vygotsky's theory of social constructivism where the learner constructs meaning based on direct
interaction (Qin & Nor, 2018). Students will be able to construct their own knowledge through social interaction
during social action project so as to achieve social-creativepreneurship competence. The diagram above shows that
the acquisition scores for each indicator are in the “very good” category so, the learning model is declared “feasible”.

The validation results shown in Figure 3 and 4 are followed up by the second validation by the experts and
practitioners. For the results of expert and practitioner validation, the average score for all aspects is calculated,
which is then known as the comparison between each expert and practitioner. The comparison of the learning model
application feasibility based on the expert and practitioner validations is shown in Figure 5 below:
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4.3

4.2
4

application feasibility
B Experts W Practitioners

Figure 5. Comparison of the “Social Action Project Based on Creative Pedagogy” learning model application
feasibility

Figure 5 shows that the feasibility of applying the model is in the "very good" category. The results obtained indicate
that the developed model is "feasible" because the experts validation results have a score of 4.11, whereas the
practitioners have a score 4.24 and are included in the "very good" category.

The comparation of validation score from both, experts and practitioners based on the indicators that consist of
three indicators (as listed in Table 1), it can be presented in the bar chart below:

B EXPERTS B PRACTITIONERS B AVERAGE

F-i
T 438 =

4.23 & 77
dd
‘ | ‘
4 1
15 15 17

Figure 6. Comparison of the validation scores of experts and practitioners based on research indicators

41,11
411

The highest score for each indicator is on the indicator 6 namely the suitability of the model with Social Studies
learning with the average score of 4.29 including in the "very good" category, while the lowest score is on the
indicator 7 namely the suitability of the model with creative pedagogy and social creativepreneurship competence
with a score of 4.11 included in the "very good" category. This shows that the learning model developed is relevant
to the scope of the material and Social Studies learning objectives. So, the “Social Action Project Based on Creative
Pedagogy” learning model "can be applied" in Social Studies learning as an effort to improve social-
creativepreneurship competence by integrating it in Social Studies learning. This can be an alternative in an effort to
increase social-creativepreneurship competence of students at the junior high school level so it does not have to go
through a stand-alone entrepreneurship subject because there is no such subject in the junior high school curriculum
in Indonesia. The diagram above shows that the acquisition scores for each indicator are in the “very good” category
so, the learning model is declared “feasible”.

The results of the research presented in the diagrams above were carried out by processing the validation results of
social studies learning model experts and entrepreneurship education experts. The results of expert validation
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calculated the average score of all indicators which is then referred to as comparisons between each expert and
comparisons between experts and practitioners. Based on Figures 3 to 6, the “Social Action Project Based on Creative
Pedagogy” learning model is “feasible” to be applied in Social Studies learning at Junior High School as an effort to
increase social-creativepreneurship competencies.

L MALAYSIAN ONLINE JOURNAL OF

DISCUSSION

The development of a model for increasing social-creativepreneurship competence by following the development
steps of Borg & Gall has resulted in a Social Action Project Based on Creative Pedagogy learning model. The
development process is carried out through various stages and revisions to obtain an appropriate and feasible
learning model. Social-creativepreneurship competence as an important competency that must be mastered by
students to face the challenges of the 21st century is expected to be increased at the junior high school level.
Although in the junior high school curriculum there is no stand-alone entrepreneurship subject, increasing
entrepreneurial competence for students can be pursued by integrating it into learning which contains
entrepreneurial material, namely social studies subjects. “Social Action Project Based on Creative Pedagogy” is a
learning model for increasing entrepreneurial competence, which in this study specifically is called social-
creativepreneurship competence through various creative teaching and creative learning. At the validation stage,
several comments and suggestions were obtained for increasing the model that had been successfully developed.
After receiving responses from experts and practitioners, researchers revised the learning model developed and
perfected the syntax so that it was clearer and more complete to apply. The results obtained indicate that the
developed model is suitable for use as a model for increasing social-creativepreneurship competencies that are
integrated in the Social Studies learning process.

As the theory of social action was put forward by Weber (Trueman, 2015), this model requires students to design
social actions, then implement them with specific goals, namely solving social problems. Social action projects are
carried out in groups to solve social problems that occur in their communities by volunteering or simple neighborly
actions (The new economic foundation, 2017). The problem-solving process will encourage students to think
critically and creatively to bring out social sensitivity, critical to social, and economic change (Barajas et al., 2018).
This process opens wide opportunities for students to seek opportunities (Wongphuka, 2016), find new ideas
(Redhana, 2019), develop new solutions (Leen, et al., 2014), create social impact for everyday problem-solving (Lin,
2014) through adopting the principles of social entrepreneurship. Social action projects will work well if students
can cooperate with others, and have self-management, self-confidence, perseverance, and openness to change
(Orhei et al., 2015). It is carried out by students to reflect the ability to work with others (Orhei et al., 2015), influence
others, and team leadership (Guritno et al., 2019) carried out by students reflects the ability to work with others
(Orhei et al., 2015), influence others, and team leadership (Guritno et al., 2019). Social action projects as problem-
solving are directed at producing products that have economic value as stated by Dardak (2019) that social aspects
are always inseparable from "economic" aspects. This is where social-creativepreneurship competence will be
formed.

Social-creativepreneurship competence includes three competencies, namely social competence, creative
competence, and entrepreneurial competence. Social competence as stated by Orpinas (2010) refers to getting
along well with others, being able to form and maintaining close relationships, and responding in adaptive ways in
social settings and is the product of a variety of cognitive abilities, emotional processes, behavioural skills, social
awareness, and personal and cultural values related to interpersonal relationships. The syntax for the “Social Action
Project Based on Creative Pedagogy” learning model will direct students to empathize with social problems
according to their situation and environment critically and creatively so that they have openness to change and
understand their moral obligations as members of society (Miller et al., 2012). Students reflect on the results of
observations obtained to be realized in social action according to the existing cultural context.

Social competence is positively correlated with success in school because it allows children to interact with and
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maintain positive relationships with peers and adults, which is critical for success in school and beyond (Kennedy,
2018). The better the social competencies possessed by students, of course, the better the ability to adapt to the
socio-cultural context in social life. The presentation of contextual social problems in a creative pedagogy-based
social action learning model forces students to think critically and creatively to find the root causes of problems,
thus raising social awareness which is one indicator of the development of social competence.

L MALAYSIAN ONLINE JOURNAL OF

To carry out social actions that are relevant to the cultural context, environment, and existing situations, high
creativity is required. Creativity is the skill to find new things that have not existed before, are original, develop new
solutions for each problem, and involve the ability to generate new, varied, and unique ideas (Leen et al., 2014), new
ways, to see problems and look for new opportunities. With high creativity, individuals have the competence to
succeed (Lin, 2014) because creativity is related to everyday problem-solving abilities (Lin 2014). Fostering creativity
through education supports the development of individual creative qualities in dealing with daily problems, supports
self-actualization needs, and widens the capacity for success in the future (Lin, 2011). The “Social Action Project
Based on Creative Pedagogy” learning model encourages the emergence of new ideas or actions that have a social
impact. Creativity is built in students which involves interaction between thinking and socio-cultural context while
participating in Social Studies learning with a creative pedagogy-based social action learning model. The students
should be active in class and have opportunities to increase and demonstrate their creativity in the learning process.
By being active in learning, students will interact with learning elements so that creativity will be developed.

Creativity is considered critical for facing the social and economic changes of today’s society, as well as for attaining
personal development, social inclusion, active citizenship, and employment (Barajas et al., 2018). In a dynamic
society that is closely related to social change, creativity has an important role as a person's provision for personal
development.

The “Social Action Project Based on Creative Pedagogy” learning model which is presented through problem-solving
has the potential to be a way of teaching creativity as stated by Hu et al. (2017), creative problem-solving teaching
emphasizes creative thinking, focusing on the creative learning process. Creative thinking is an important skill
needed to find work in a non-academic setting (Mehrolia & Alagarsamy, 2020). The development of a “Social Action
Project Based on Creative Pedagogy” learning model is carried out with the premise of the approach to creativity in
education proposed by Lin (2011) that, creativity can be developed and that all individuals have the potential to be
creative. Students have the potential to develop their creativity in problem syntax, networking, action, guiding, and
share because creativity can be developed with relevant strategies. The creativity that appears in students when
designing and implementing social actions is also related to entrepreneurial values. Students look for economic
opportunities that can be carried out as social actions so that they have a social impact on society. Entrepreneurship
education facilitates students to use their creativity (Susilaningsih et al., 2022). A long time ago, the education system
focuses on memorizing facts and ignore creativity and novelty of thought, even though creativity and innovation in
today's globalized modern world are increasingly becoming the essence success in the 21st century (Aabla, 2017).
The “Social Action Project Based on Creative Pedagogy” learning model is expected to be an option for teachers to
develop students' creativity as part of social-creativepreneurship competencies that can equip students to face the
challenges of the 21st century.

The learning model carried out with the "problem" syntax encourages problem-solving as a combination of
entrepreneurship competencies as stated by OECD (2018), social-creativepreneurship competencies combine
creativity, a sense of initiative, problem-solving, the ability to organize resources, and financial and technological
knowledge that can be developed through entrepreneurship education and training that focuses on promoting
entrepreneurial mindset and behavior. A “Social Action Project Based on Creative Pedagogy” learning model that is
feasible to improve social-creativepreneurship competency can be one way to advance entrepreneurship through
learning. Students look for solutions to social problems by doing entrepreneurship activities as social action project,
where it takes courage to try new things and take the risk of failure. Entrepreneurship attitudes and skills which are
reflected in social creativepreneurship competencies in each syntax are indirectly internalized in students.
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From all the exposures of the three competencies as part of the social-creativepreneurship competencies above,
social-creativepreneurship competence can be realized through the application of a “Social Action Project Based on
Creative Pedagogy” learning model. In the end, the application of this model is expected to help the success of the
Indonesian government's policies in promoting entrepreneurship through education.

CONCLUSION

Entrepreneurship which is one of the development priorities in Indonesian education must develop the student’s
competence, not only knowledge but also attitudes and skills. The number of social problems that exist in Indonesia
during the Covid-19 pandemic becomes an interesting learning material in Social Studies to form social knowledge,
social attitudes, and creative skills by adapting entrepreneurial values. In line with the learning objectives to produce
outputs that have functional skills and meta-competencies, the “Social Action Project Based on Creative Pedagogy”
learning model is developed as an alternative to developing social-creativepreneurship competencies which include
social competence, creativity, and entrepreneurship. Through "problem" syntax, "networking", "action", "guiding",
and "share", students are encouraged to critically and creatively analyze social problems so that they understand
their moral obligations, can establish extensive networks to find solutions to problems, are oriented to help others
by solving everyday problems, and have an interest in doing innovative social action to create social impact as a form

of social-creativepreneurship competency.

Limitations and Recommendations

The results of this study allow further research to be followed up, especially those that intend to develop learning
that has the characteristics of discussing actual contextual social problems. The study should aim to instill social
sensitivity and creativity, as well as the courage to apply entrepreneurial values, which can be used as a reference
for developing a “Social Action Project Based on Creative Pedagogy” learning model. The results of the research
contribute to the development of learning designs to improve social-creativepreneurship competencies. Further
research can investigate a “Social Action Project Based on Creative Pedagogy” learning model in other subjects that
have a goal of achieving student competence.
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